BaunaHMe NpocTpaHCTBa Ha pa3BuTMe pebéHKa: opraHM3aumsa TBOPUECKOM cpeabl B AETCKOM LeHTpe

TamesaHa bozomornosa
Camapckuti eocyoapcmeeHHbili MeOUYUHCKUl yHugepcumem

BeepeHue

CoBpeMeHHble nccnenoBaHuna B 061acTn negarorMky U NCUXo00rMM NOAYEPKUBALOT BAXKHOCTb
OKpyrKatoulei cpeabl B GOPMMUPOBAHUN KOFTHUTUBHbIX, SMOLIMOHA/IbHbIX M COLIMAbHBIX HAaBbIKOB
pebéHka. MpPOoCTPaHCTBO, B KOTOPOM PACTET M pa3BMBaeTca PeOEHOK, B/IMSET Ha ero cnocobHOCTb K
0byyeHuto, TBOpYECTBY M adanTaumm B coumyme. OpraHnsaLms TBOPUYECKOM cpeabl B AETCKUX LLeHTpax
TpebyeT yyéTa pas/INYHbIX Nefarormyecknx MeToanK, KyabTypPHbIX TPAAULUNA U UHAUBUAYANbHbIX
noTtpebHocTel geTen.

B faHHOWM cTaTbe paccmaTpmBaeTCs BAUSAHME NPOCTPAHCTBA Ha pa3BuTMe pebEHKa, aHanM3npytoTca
pa3fiyHble METOANKM BOCNUTAHMUA, A TaK¥Ke NPeanaratoTca NpakTMYeckme pekoMmeHaaumnm no
OpraHM3aLmMm TBOPYECKOro NPOCTPAHCTBA B AETCKUX LLeHTpax. Ocoboe BHMMaHME yaenseTcs Keucy
POCCUIACKOro LEeHTpa HaBblKkoB 1 ymeHuit "Ckunndopt", rae ycnewHo coyetaoTcs NpMHUMnbI Pegskmo-
noaxo4a u HeobbluHble apXUTEKTYPHbIE peLleHus.

1. TeopeTUyecKkne OCHOBbI BAUAHUA NPOCTPAHCTBA HA pa3BUTUE pebEHKa
1.1. Ponb cpepbl B pa3BuTUm pebéHKa

M3BecTHbIl coBeTcKkuit ncuxonor J1. C. BbIroTCKMit Nog4€pKMBa, YTo Cpesa BbICTYNaeT MCTOYHMKOM
pa3BUTUA BbICLLIMX Ncuxmyecknx GyHkumn (Vygotsky, 1984). UtanbaHckmnin negaror Mapus MoHTeccopwm
TaKKe yTBepKAana, YTo NPaBM/IbHO OPraHN30BaHHOE NPOCTPAHCTBO CTUMY/IMPYET CAaMOCTOATENIbHOCTb U
nosHaBaTeNbHY aKTUBHOCTb pebéHKa (Montessori, 1912).

CoBpeMeHHble UCCNeA0BaHNA NOATBEPIKAAIOT, UTO:

e OTKpbITble MPOCTPAHCTBA CNOCOHCTBYIOT COLMANbHOMY B3aMMOLENCTBUIO;

e 30HMpPOBaHWE MOMOraeT Pa3BUBaTb KOHLEHTPALMIO;

e Hanuuume npupoaHbIX 31eMeHTOB CHUXaeT cTpecc (Hirsh-Pasek et al., 2015).
1.2. KynbTypHble pasnnuma B OpraHn3aLmnm AeTCKoro NpocTpaHcTea
MoaxoAbl K OpraHM3aummn NPOCTPaHCTBA B Pa3HbIX CTPaHax CyLL,eCTBEHHO Pa3nyatoTes:

e B AnoHuu npuHumMn maxkusapu obecneunsaeT rMBKOCTb U TpaHChopMaLUIo cpeapl B
3aBMCUMOCTM OT noTpebHocTel getel (Tobin, Hsueh, & Karasawa, 2009);

e B CKkaHgMHaBuu KoHuenuus Friluftsliv akueHTUpYeT BarKHOCTb NPUPOAbLI U OTKPbITbIX
npocTpaHcTB ansa obyyeHus (Tobin et al., 2009);

e B WTanun, B pamkax Pearkmo-noaxona, NpocTpaHCTBO paccmaTpuBaeTca Kak "Tpetuit neparor”
— C aKL,eHTOM Ha CBeT, 3epKana, OTKPbITbie MaTepuasbl U 4OKYMEHTUPOBaHME NPOLLecCcoB
(Edwards, Gandini, & Forman, 1998; Rinaldi, 2006).



2. MeTOAWKM BOCMUTAHMUA U UX BAUAHUE HA OPraHU3aLuio NPOCTPAHCTBA
2.1. Metopa MoHTeccopu
MeTogunka Mapum MoHTeccopm npeanosiaraet YETKOe 30HMPOBaHME NPOCTPAHCTBA:
e 30HA NPaKTUYECKOW XKU3HW;
e CEeHCOpHasA 30Ha;
o MaTeMaTU4yecKas U A3bIKOBAA 30HbI;
e "KocMuyeckoe BocnuTaHMe", BKAOUaloLLee n3ydeHne npuposabl u obuiectsa (Montessori, 1912).

B Ka)KA0M 30He pa3meLLaloTca aBTOAMAAKTUYECKME MaTepPMabl, MO3BOIAIOWME AETAM CAMOCTOATENbHO
nccneposatb mup (Montessori, 1912).

2.2. Banbaop¢ckan nepgarormka
Meparoruka P. LTaliHepa akLeHTUpyeT:
®  1CNONb30BaHME 3KOOTUYHBIX MAaTepPUasos;
e  OTCYTCTBME PaHHEN LndpoBM3aLMN;
e PUTMUYHOCTb [IHA U roAa, 3aJatoLLyto cTabunbHyo cTpykTypy (Edwards et al., 1998).
2.3. PegX1o-dmunma nogxops,
Peannsyembiit lopucom Manaryuum, noaxon Gokycupyerca Ha:
e aTesibe — MACTEPCKUX A1 XY A0XKECTBEHHOIO BblparKeHUs;
e NpOEKTHOM paboTe;

e  [JOKYMEHTUPOBAHUM AETCKUX MbICNEN U BU3yanuM3aLmm ux B npoctpaHcrae (Rinaldi, 2006).

3. OpraHu3auua TBOPYECKOro NPOCTPaHCTBA B AETCKOM LeHTpe
3.1. MpuHUMNbI NPOEKTUPOBAHUA
e nbkocTb — TpaHchOpMaLMA NPOCTPAHCTBA NOA KOHKPETHbIE 33434u;
e [locTynHOCTb — MaTepuasibl HAXOAATCA B OTKPbITOM A0CTYNE;
e bBe3onacHOCTb — NMCNONb30BaHME HATYpPasibHbIX, HETOKCUYHbBIX MATEPUANOB;
e JCTeTMKa — BHMMaHMe K CBETY, LBeTy U TekcTypam (Edwards et al., 1998).
3.2. MNpumepbl 30HUPOBAHUA

e TBOpYecKas macTepcKas (F1Ha, Kpacku, NPUPoAHbIe maTepuanbl);



e  KOHCTPYKTOpCKas 30Ha (AepeBaHHbIE U N1ACTUKOBbIE 6/10KK);
e TeaTpa/ibHbIN Yro/IOK (KOCTIOMbI, LUMPMbI);
e [1pOCTPaHCTBO ANA YTEHUA U yeaAnHEeHUA (Nydbl, KHATK HA Pa3HbIX A3bIKaXx).

3.3. Ucnonb3oBaHMe TeXHONOruM

XoTA TpaauuMoHHble noaxoabl (MoHTeccopu, Banbaopd) orpaHNUYMBaOT UCNONb30BaHNE TEXHOOTUA,
ymepeHHoe BHeApeHNe MHTePaKTUBHbIX NaHenel n 0by4YatoLmx NPpUAoKeHUn MoXKeT oboraTuTb cpeay
M NoBbICUTb BoBIeYEHHOCTb aeTen (Hirsh-Pasek et al., 2015).

3.4. NpakKkTtnyeckui Keiic: Llentp "Ckunndopt"

UeHTp "Ckunndopt" B Poccum aemoHCcTpupyeT npumeHeHune Peaumo-noaxoaa B COMETaHUM C
KpeaTuBHOM apxuTeKkTypoi (Bogomolova, 2020).

Oco6eHHOCTM NPOoCTpaHCTBa:
e  IMHOroypoBHEBOCTb: BbICOKME MOTO/KM (3,9 M) NO3BONMAN CO34aTb 30HbI Ha Pa3HbIX YPOBHAX;

e WUrposas 30Ha "[JomuK Ha gepeBe": NeCTHULbI, FTOPKU, MOCTUKU — CTUMYUPYIOT MOTOPUKY U
KOMaHAHoOe B3auMoaencTeue;

e HatypanbHble maTepuanbl: 4epPeBO, TEKCTU/b U KMUBbIE PACTEHUA CHUMKAIOT TPEBOXKHOCTL U
yay4watoT atmocdepy.

PeAXMo-cBA3aHHbIE 3/1eMEHTbI:
e ATesnbe pasmeLlLeHbl HABEPXY, YTO CUMBOAU3MPYET "POCT K TBOpYecTay'";
e  UHTepaKTUBHbIE AOCKM PUKCUPYIOT AeTCcKue naen u npoekTbl (Rinaldi, 2006);
e Mebenb nerko TpaHchopmmpyeTca NoA HY»KAbl KOHKPETHOrO AHA.
Pe3synbTatbl uccnegosaHua (Bogomolova, 2020):
o 89% poanTtenein OTMETUAN POCT CAMOCTOATENbHOCTU Y AeTel;

e 76% — ynyylweHne HaBbIKOB B3aMMOAENCTBMA U KOMaHAHOW paboTbl.

3aKknouyeHune

Cpepa ABNAETCA aKTUBHbBIM Y4aCTHUKOM NeAarormyeckoro NpoL,ecca U oKasbiBaeT 3HaunTeIbHoe
B/IUSIHME Ha KOTHUTUBHOE, COLlMAJIbHOE U SMOLMOHaNbHOE pa3BuTue geTten. OnbIT ueHTpa "Crkuandopt"
HarnA4HO AEeMOHCTPUPYET, KaK couyeTaHne mMexayHapoaHbix noaxonos (Pearkmo, MoHTeccopu) ¢
APXUTEKTYPHbBIMU U KYNbTYPHBIMW 0COBEHHOCTAMM MOXKET c034aTb 3pPeKTUBHOE pasBuBatoLLee
NPOCTPaHCTBO.



paMOTHOE NUCNO/b30BaHNE BEPTUKANbHOIO NPOCTPaHCTBA, 3KONOTMYHbIX MaTepuanos 1 rMbKoi
APXUTEKTYPbI OTKPbIBAET HOBbIE BO3MOMHOCTU ANA MHTErpaLMmM MMPOBOro NeaarorMyeckoro onbiTa B
JIOKanbHbI 06pa3oBaTe/NbHbIA KOHTEKCT.
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The Impact of Space on Child Development: Organizing Creative Space in a Children's Center
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Introduction

Modern research in the fields of pedagogy and psychology emphasizes the importance of the
surrounding environment in shaping a child's cognitive, emotional, and social skills. The space in which a
child grows and develops influences their ability to learn, create, and adapt to society. Organizing a
creative environment in children's centers requires considering various pedagogical methods, cultural
traditions, and the individual needs of children.

This article explores the influence of space on child development, analyzes various educational
approaches, and offers practical recommendations for organizing creative spaces in children's centers.
Special attention is given to the case of the Russian "Skillfort" center, where the Reggio approach is
successfully combined with innovative architectural solutions.

1. Theoretical Foundations of the Impact of Space on Child Development
1.1. The Role of the Environment in Child Development

The well-known Soviet psychologist L. S. Vygotsky, in his theory of social development, emphasized that
the environment serves as a source of development for higher mental functions (Vygotsky, 1984). Italian



educator Maria Montessori also argued that properly organized space stimulates a child's independence
and cognitive activity (Montessori, 1912).

Contemporary research confirms that:
e Open spaces promote social interaction;
e Zoning helps develop concentration;
e The presence of natural elements reduces stress (Ulrich, 1984).
1.2. Cultural Differences in Organizing Children's Spaces
Different countries approach organizing children's environments in various ways:

e Japan: the principle of "makiwari" (flexible space) allows for transforming rooms for different
activities (Tobin et al., 2009).

e Scandinavia: focus on natural materials and free play (Friluftsliv — "life in the open air") (Borge et
al., 2003).

e Italy (Reggio Approach): space as the "third teacher," using light, mirrors, and natural materials
(Edwards et al., 1998).

2. Educational Approaches and Their Impact on Space Organization
2.1. The Montessori Method

Maria Montessori developed a system in which the environment is divided into zones:

Practical life (daily life skills);

Sensory development;

Mathematics;

Language;
e Cosmic education (nature and science).
Each zone contains self-learning materials, allowing the child to learn independently (Montessori, 1949).
2.2. Waldorf Education
Based on the ideas of Rudolf Steiner:
e Use of wooden toys;
e No early digitalization;
e Rhythmic schedule (Steiner, 1928).

2.3. Reggio Emilia Approach



Loris Malaguzzi believed that space should provoke questions and exploration:
e Atelier (creative workshops);
e Project-based work;

e Documenting children's ideas (Rinaldi, 2006).

3. Organizing Creative Space in a Children's Center
3.1. Design Principles
e Flexibility —the ability to change zones based on the children's needs.
e Accessibility — materials are available for free use.
e Safety — eco-friendly materials, no sharp corners.
e Aesthetics — harmonious colors, natural textures.
3.2. Examples of Zoning
1. Creative workshop (paints, clay, natural materials).
2. Construction zone (LEGO, wooden blocks).
3. Theater corner (costumes, screens).
4. Reading coworking (soft poufs, books in different languages).
3.3. Use of Technology

Although traditional methods (Montessori, Waldorf) limit digital devices, modern research shows that
moderate use of interactive boards and educational apps can complement the creative environment
(Hirsh-Pasek et al., 2015).

3.4. Practical Case: "Skillfort" Center

To illustrate the application of theoretical principles, we examine the Russian children's center
"Skillfort," where the Reggio approach is implemented alongside innovative architectural solutions.

Features of the Space
e  Multi-level design: the ceiling height (3.90 m) allowed for organizing spaces at different levels.

e The "Treehouse" play zone: stairs, slides, and transitions between levels develop motor skills
and socialization.

e Natural materials: wood, textiles, and plants reduce anxiety.
Connection to the Reggio Approach

e The ateliers are located on the upper level, symbolizing the "attainment" of the creative zone.



e Interactive boards on the walls visualize children's projects (Rinaldi, 2006).

e Modular furniture allows the space to be transformed for different activities.
According to the center's research (2023):

e 89% of parents noted an increase in children's independence;

e 76% indicated improvement in teamwork skills.

Conclusion

The space plays a key role in a child's development, influencing cognitive, social, and creative abilities.
The organization of the environment should consider pedagogical methods, cultural traditions, and
individual needs. The experience of the "Skillfort" center demonstrates how the synthesis of the Reggio
approach and unconventional architectural solutions (multi-level design, play zones) creates an
environment where children construct their own reality.

The use of vertical space, natural materials, and flexible zoning opens new opportunities for adapting
international experience to local conditions.
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